
ABOUT CLIL

            “THE CORE OF CLIL: A SYNTHESIS OF GOOD PEDAGOGY AND

                                            GOOD CLIL PRACTICE”


Can you remember the question which David Marsh started the CLIL conference last January with? 

For the new readers the question was : WHAT HAPPENS WHEN WE LEARN?  And, in short, the answer sounded more or less the following: “when neurons wire together they fire together” , that is the more difficult the topic is the better learning the students acquire: that was an excellent answer to support CLIL projects in European schools and to clarify the four “C” in CLIL aims:

· content

· communication

· cognition

· culture

which should be combined in a successful CLIL lesson.

The last conference and workshop which took place in Educandato Uccellis  on 21st May : “A synthesis of good pedagogy and good CLIL practice”  was  led by Professor Peeter Mehisto from Finland and Professor Maria Frigols from Spain, and focused mainly on some teaching and learning strategies and other positive and/or negative influences on learning. 

Following the good practice of CLIL methodology starting with a warming-up activity, the professors asked the partecipants  to think about a particular teacher they had when they were attending school, a teacher they liked or they did not like but whose memory is still alive in them. An interesting and lively discussion followed while Mr Mehisto and Ms Frigols wrote down the characteristics, positive and negative, of such memorial teachers. After that, the participants were given a paper about the effect sizes of some teaching and learning strategies and other influences on learning.
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So, what is the most influential activity or event which positively influences the students?  And what's the least ? Here below an example:                

DOMAIN
INFLUENCE ON LEARNING
EFFECT SIZE

student
Self-reported grades

- remarkably accurate, minority students less accurate in reporting, can serve as barrier if student has a negative attitude vis-à-vis their own abilities
1.44

teaching
Teacher immediacy

- immediacy and closeness of responses to students shows teacher is listening

- very high effect (1.15) on attitude towards the teacher, course and on engaging students in the learning experience

- low effect on achievement (0.16)
1.15 to 0.16

teaching
Providing formative evaluation
0.90

teacher
Micro teaching

- teacher teaching a lesson and then engaging in post-lesson discussion about the lesson, possibly taping lesson
0.88

teacher
Teacher clarity

- clear speech, clear intentions (expectations), clarity in how achievement will be measured and actually walking the walk/talk, organised materials and work processes, clear explanations and guided practice
0.75

teacher
Reciprocal teaching

- using strategies such as summarising, questioning, clarifying and predicting

- teachers and students take turns in leading a dialogue

- plenty of scaffolding
0.74

Let's compare the most positive features for a successful learning with the most negative:

school
Class size
0.21

curricula
Extra curricular programmes
0.17

teacher
Teacher training
0.11

school
Summer vacation
- 0.09

school
Retention

- not allowing a child to move to the next grade level at the end of an academic year
- 0.16

home
Television

- more than 2 hours of viewing per day
- 0.18

school
Mobility

- changing schools

- making a friend in the first month is a crucial factor in reducing the negative effect of changing school
- 0.34
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This reserach is based on very careful and recent studies in European schools  and it only shows a synthesis of over eight hundred meta-analyses relating to achievement (Hattie, J. (2009), Visible Learning, Oxon, Routledge.

It is very interesting to notice how the teacher's relationship with his/her student  and the teacher's careful planning of his/her work are extremely important for the learning process and for successful achievements on the students' side. The teacher needs to choose his/her roles which are appropriate to the age and level of learners, the stage of the lesson and the purpose of the activity (cooperation and collaboration among the teacher of English and the teacher of different subjects is essential) This means the teacher needs to think about his/her roles when he/she is planning lessons and is ready to use different roles during his/her lessons. The correct choice of appropriate teacher role will help his/her lesson run more smoothly and will make learning and teaching more effective. The roles change at different stages of teaching:

· before the lesson: 

-  the teacher is a planner of his/her materials to make sure the lesson is suitable for the learners and for the learning purpose;

-   he/she is also a diagnostician of his/her learners' problems;

· during the lesson: 

-  when he/she is presenting new language or new vocabulary to the learners, he/she is an informer;

- when he/she is setting up activities, he/she is a manager;

- when learners are doing activities, he/she is a monitor, a diagnostician, a manager and a resource;

- when there are problems with discipline, he/she is a manager and sometimes a parent or a friend;

· after the lesson:

- when he/she thinks about how successful the lesson was, what the learners understood and were able to do and what they had problems with, he/she is a diagnostician and a planner. He/she looks at his/her scheme of work to check if the lesson is appropriately planned.  

As the “effect sizes” show , the teacher should be aware of  the very attentive planning of any stages in his/her work, because of their extremely important influence on the students' learning. Think, for example, about the second point : “teacher immediacy”.
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The adult is a central role for the learners, he/she must show that he/she is listening to the class, is close to it and to its responses. Another essential feature of the teacher should be his/her clarity: a clear speech, a clear explanations of the activities he/she is going to do with the learners, of the objectives he/she has planned for the learners, a clear explanation of assessment, testing and evaluation, all this is essential for the growing up and learning of the students.

A successful CLIL lesson should combine the following elements:

        CONTENT                                            COGNITION


    COMMUNICATION                                    CULTURAL INTERACTION

· CONTENT: the content should always be the primary focus of any materials used in the CLIL classroom; CLIL should not be used as an opportunity to use texts limited to vocabulary lists, or to revise concepts already studied in the mother tongue. The focus of the English lesson will move from grammatical and linguistic accuracy to comprehension and communication.

· COMMUNICATION: CLIL's motto is : using language to learn whilst learning to use language. Therefore exchange of information is the all-important matter, both in written and theatrical form.

· COGNITION: developing thinking skills and studying strategies is a very important result. The students should feel their advancement in knowledge, skills and understanding related to some specific elements of their curriculum.

· CULTURAL INTERACTION: students will probably be exposed to different perspectives on a single problem or a particular historical event and will therefore learn to accept different opinions and to express their opinions to others.

In conclusion,  CLIL sounds an effective way to learn things better : it has been a recent acquisition in our schoolbooks and a new challenge all teachers of English will have to face in our school. CLIL aims at improving the performance in both the content subject and the foreign language, it aims at reinforcing the pupils' learning experience by exploiting the synergies between the two, or more, subjects involved. Although it may take a while for students to get used to the challenges of CLIL, once they are familiar with the new way of working, researchers say that they will progress at faster rates in both the content subject and the foreign language. 
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Here are some of the advantages connected with the use of CLIL:

· collaboration among teachers, which should create stronger links within the group involved. Students will notice the effort made by their English teacher to understand chemistry and the effort made by their chemistry teacher to speak in English: this could be an important message to the class, suggesting that everybody has still go a lot to learn if he/she is willing to do it.

· The students' awareness of the value of acquired skills and knowledge. Skimming, scanning, surfing the net, analyzing graphs, solving problems, reporting to the rest of the class in oral and/or written form: these are all  abilities necessary to complete a CLIL project, to be developed both in the students' mother tongue and in the target L.

· A greater confidence and autonomy in the learners. Students who succeed in completing a CLIL project will benefit not only on the didactic level but also (maybe mainly) on the psychological one: enthusiasm and motivation will be greatly increased.

Another aspect to keep in mind is learners' motivation. Students' should always have the feeling that they are learning something, they are taking a new step towards some important results. That is why, especially at the intermediate level, students get often bored by language lessons: they have reached a sufficient confidence in the basic mechanisms of the L and they feel they are going nowhere. CLIL helps them create a new stimulating motivation.

Our schools are, therefore, waiting for new adepts at the project and teachers of English are available for help and support.

                          JOIN NOW!!!

Prof.ssa Cristiana Rigo

Referente Progetto CLIL – Liceo Scientifico “N. Copernico” - Udine

21.05.2010
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THE 4 Cs








